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Executive Summary 

 

Nepal introduced English as a subject back in the early 1930’s, with its 

implementation changing throughout the years. Recently the Nepali government has 

made English part of the curriculum from Grade 1, emphasizing the whole-word and 

sentence reading approach to teaching.  However, results have shown that early grade 

literacy outcomes in English were low.  

VSO Nepal and Universal Learning Solutions in collaboration with Ministry of 

Education (MoE) piloted the synthetic phonics approach to teaching English, using 

the Jolly Phonics programme, in 10 government primary schools in Makwanpur 

district of Nepal. This programme for teaching is based on a fun and multisensory 

way of learning which had not been implemented in Nepal previously. 

The project identified 10 experimental schools from which 10 English teachers were 

trained in the Jolly Phonics programme along with the head teachers and District 

Education Office (DEO) staff.  A refresher course was provided 6 months after they 

had started using the Jolly Phonics programme in teaching English to revise and 

further develop their skills. The approach was implemented for one academic year to 

Grade 1 students from the 10 schools, with each school receiving a Jolly Phonics kit 

of teaching and learning materials. 

Early Grade Reading Assessment (EGRA) was administered to Grade 1 students in 

the experimental schools at the start of the project and at the end of the school year.  

To measure change, 10 schools were also selected as control schools in which the test 

was also administered.  Qualitative data was also gathered from teachers and students 

determining factors which may hinder or facilitate student literacy progress. 

The results from these assessments have been analysed in two ways for this report. In 

the first approach results from the control and the experimental school have been 

compared. In doing so, efforts were made to see the effect of gender, caste, ethnicity, 

and home environment on the results of the students of control and the experimental 

schools. In the second approach, the results from the baseline and the end line have 

been compared to find out the effect of the synthetic approach on teaching English in 

Grade 1. 

This analysis showed that the students of experimental schools read more letters 

sounds, words, and sentences in comparison to the students of the control schools. 

The comparison of the pre-post data also showed that even the students of control 

schools improved over the period of this study. The pace of progress was significantly 

better among the students of experimental schools. The study also found that girls 

performed better than the boys.   

The qualitative information looked at the sustainability of the synthetic approach to 

teaching, specifically the provision of equipment and educational material support to 

the schools, refresher training to the teachers, and constant follow up and monitoring 

to the teachers.  Results showed that there was no clear directive whether to use the 
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approach and that there would be difficulty in obtaining the materials since this 

project was externally funded and not part of the regular curriculum of the schools. 

Given the results of the project, it was recommended to continue the project (a) in all 

classes of the experimental schools (b) with all teachers of the same school regardless 

of the subjects that they teach (c) with all the control schools which did not get chance 

to take benefit of this project (d) in all schools of Makawanpur district where this 

project was piloted in Nepal (e) with all schools of Nepal through NCED which 

reaches all teachers through its TPD program and I/NGO including NELTA that train 

teachers, and (f) through mass media like radio, TV, cell phone, online, and reading 

columns in broadsheets to reach many people at a time.  Further recommendations 

include: 

 Teachers in Nepal are trained using various methods, subsequently the Jolly 

Phonics training must be sensitive to these variances so the teachers are able to 

utilize this methodology effectively, despite their previous training  

 Facilitating teachers to determine the effect of varying mother tongue languages 

on learning and adapt to students accordingly for better performance in English 

language learning. 

 Using both the private and the public teachers' forums to promote the Jolly 

Phonics approach to teaching English in Nepal. 
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I. RATIONALE 

Nepal introduced English as a subject back in early 1930s but its expansion took place 

only after the 1950s. However there have been regular policy changes in terms of the 

teaching of English, both interchanging from literature to communicative English and 

also switching from beginning English teaching in Grade 1 and Grade 4.  Very 

recently Nepal made English part of its curriculum, made compulsorily by the 

government from Grade 1. The approach used in the teaching of English emphasized 

alphabet, word and sentence reading, which has unfortunately led to low learning 

outcomes in English for students in the early grades. 

In light of these low levels of performance in English, VSO Nepal and Universal 

Learning Solutions in collaboration with the Ministry of Education piloted the 

synthetic approach to teaching reading and writing in English by using the Jolly 

Phonics programme in 10 government primary schools in Makawanpur district of 

Nepal. This synthetic phonics approach to teaching reading and writing in English, 

specifically the use of Jolly Phonics programme, had not been previously used in 

government schools in Nepal.  

1. Overview of the Jolly Phonics programme 

In the Jolly Phonics programme the pupils are first taught the letter sounds of English 

(so the sounds of the letters, not their names). At the same time, they are taught how 

to blend’ those sounds together to read words (so d-o-g makes ʻdogʼ).In this way the 

spoken word ʻdog’ is made, or ’synthesised’ (hence ʻsynthetic phonics). It gives 

children the ability to read many new words for themselves without the need for 

whole-word memorisation. It also enables them to write words by segmenting the 

word into its sounds, and then writing the letters for those sounds. Pupils are then 

taught “tricky words” that do not follow the sound system.  The letter sounds are 

taught alongside culturally appropriate stories, songs, and actions that make learning 

the sounds both memorable and fun. 

2. The Jolly Phonics Project 

The pilot project was implemented in 10 government primary schools in Makwanpur 

District in Nepal from April 2014 to March 2015 with the following objectives: 

 To ascertain the extent to which Jolly Phonics leads to improved reading and 

writing in Nepalese government primary schools 

 To collect information that will enable the Jolly Phonics programme to be 

adapted to Nepalese culture and the needs of Nepalese teachers 
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 To develop expertise in the Jolly Phonics programme in Nepal and so to 

prepare for the possible scale-up of  the programme to many more Nepalese 

primary schools 

At the beginning of the project, 3 days of training were conducted by a visiting Jolly 

Phonics trainer.  The Grade 1 English teachers and head teachers from the focus 

schools, and staff from the District Education Office (DEO) Makwanpur were trained 

on the synthetic phonics approach and specifically how to teach using the Jolly 

Phonics programme. Grade 1 students in the focus schools were provided with a free 

Jolly Phonics Pupil Book and each participating teacher was given a free Jolly 

Phonics Teachers’ Book. Each school also received a Jolly Phonics Starter Kit and 

Jolly Phonics Extra Kit with a Talking Pen.  Following this training the Grade 1 

English teachers in the focus schools then taught English to their students using the 

Jolly Phonics programme. 

A refresher course was conducted in November 2014, midway during 

implementation.  Regular monitoring visits were conducted by Voluntary Service 

Overseas (VSO) Nepal and the DEO. 

The project was implemented by the Ministry of Education (MoE) in collaboration 

with VSO Nepal and Universal Learning Solution (ULS). VSO Nepal led in the 

monitoring and evaluation of the pilot project with ULS providing technical input and 

the teaching and learning resources. 

 

3. Objectives 

The objectives of the evaluation was to show the effect of the project. The findings 

from the final evaluation will be used show the effectiveness of the Jolly Phonics 

teaching methodology.  

More specifically, the objectives of the evaluation include: 

1. To determine if  the synthetic phonics approach of teaching reading and 

writing of English, specifically Jolly Phonics, increases the literacy levels in 

English of Grade 1 students in the 10 experimental schools more than those 

student not taught using this programme 

2. To determine whether the Jolly Phonics programme is effective for all student 

groups (gender, ECD experience and language spoken at home) 

3. To determine the extent of  teachers’ current skills and assess if certain 

teachers need additional support in order to utilize the Jolly Phonics approach 

to teaching synthetic phonics. 

4. To identify sustainability measures of the project. 
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4. Scope and Limitations of the Evaluation 

The evaluation focused only on this particular project of improving reading and 

comprehension of grade 1 students using the Jolly Phonics approach thus results and 

generalization only apply to this specific project.  Other limitations are enumerated 

below: 

 There have been few studies with regards to the effectiveness on using 

different approaches in teaching English in Nepal. Most of the literature 

mentions only the history of education and when English was used as a 

medium of instruction. The literature though does not compare the 

effectiveness different training approaches, of which NCED provides more 

than 9 types. 

 The unavailability of some pupils during the conduct of the EGRA test, also 

posed as limitation for the study.  

 Teachers had different training histories but this project did not explore the 

relation of these trainings to the results of the pilot through EGRA testing.  

 Willingness of students in both experimental and control schools to become 

respondents decreased and did not yield statistically comparable sample sizes. 

 The evaluation was undertaken only Makwanpur district and findings cannot 

be used to generalize situations in other districts. 

II. METHODOLOGY 

This section describes the research methodology. It comprises the location; research 

design chosen; the study population; sampling; data collection techniques and tools; 

study limitations and the ethical considerations regarding the study. 

1. Setting and Selection of Respondents  

Makwanpur District lies south of Kathmandu in the Central Region, Narayani Zone 

and is composed of 43 village development committees (VDCs) and 1 municipality. It 

has a population of about 420,477 (Village Development Committee and 

Demographic Profile of Nepal, 2011).  The district’s topography includes both hill 

(pahaad) and plain (terai) areas. Most residents are engaged in agriculture.  There are 

15 ethnic groups with Tamangs making up the majority, a predominantly Buddhist, 

Tibeto-Burman group. Tamang, Chepang, Majhi, Tharu, and Newar are the major 

languages spoken in the district. In the education sector, there are a total 593 government 

primary schools, 214 lower secondary schools, 115 secondary schools, and 36 higher 

secondary schools with a literacy rate of 67.9%, for those over 5 years old. .   

The district centre is Hetauda, the site of the Jolly Phonics Pilot project, a growing 

town with good road connections and developing infrastructure. 
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The respondents for the Early Grade Reading Assessment (EGRA) test (Appendix 1) 

were Grade 1 students from the 10 experimental schools and 10 control schools. To 

triangulate the EGRA results, key informant interviews (KII) using semi-structured 

questionnaires (Annex 2) was conducted with teachers, head teachers, parents, school 

management committee (SMC) and parent-teacher association (PTA) members, 

District Education Office (DEO) staff,  and students.   

The key people interviewed are shown in Table 1.  

Table 1:  Number of informants interviewed. 

Categories 
Control Group Experimental Group 

Male Female TOTAL Male Female TOTAL 

Students 5 9 14 18 23 41 

Parents  2 - 2 10 8 18 

SMC/PTA 
members - - - 5 3 8 

TOTAL 7 9 16 33 34 67 

 

 

2. Evaluation design 

Baseline data on learning performance was gathered from both experimental and 

control schools using the EGRA tool that was modified to fit the Nepali context. 

Training on the use of the tool was conducted for the 10 English teachers trained in 

Jolly Phonics.  A pre-test was conducted in a school which was neither experimental 

nor control.  This was done to ensure that the teachers understood the process of 

gathering data and to clarify other questions that might crop up during data collection.  

Baseline data was gathered in May 2014 prior to implementation. Data from the 

baseline was compared to a post-test conducted in February 2015 to determine any 

changes in learning performance in both experimental and control schools.   

Evaluation design:  The project uses a quasi-experimental design with 10 

experimental schools chosen to implement the Jolly Phonics programme and 10 

control schools where no intervention was implemented.  This allowed for difference-

in-differences analysis, and enabled the project to look at the variety in change of 

average scores between experimental and control.   

Sample Size and Method:  Sample size was determined using the software G-Power 

with s.d. of 0.02.  Total sample size for both experimental (160) and control (160) 

schools is 320.  Simple random selection was used to identify respondents from both 

experimental and control schools. 

Test Instrumentation: The EGRA is an oral student assessment designed to measure 

the most basic foundation skills for literacy acquisition in the early grades. It takes 

approximately 15 minutes per student and includes a pupil context interview at the 

end that contains questions measuring various variables about the student’s 

background that can support explanation of the reading outcome findings. It includes 
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six (6) sections on letter sound knowledge, familiar word reading, invented word 

decoding, oral passage reading, reading comprehension, and listening comprehension. 

Results from the EGRA tests were analyzed using the SPSS package at 0 and 1.  Zero 

represented "no knowledge" and 1 indicated that the student possessed the desired 

ability.  Each section of the questions was categorically analyzed.  These results were 

also analysed to consider gender, mother tongue at home, and ECD background.   

 

3. Ethical Considerations 

Permission to conduct the evaluation was obtained from the District Education Office 

and head teachers of the schools.  Consent was obtained from parents/guardians of the 

students and other respondents. 

 

III. RESULTS AND DISCUSSION: 

The following section describes the results of the evaluation. 

 

1. Respondents Profile 

The EGRA was administered to 161 (74 boys, 87 girls) students in the experimental 

schools and 155 (82 boys, 73 girls) students in the control schools at baseline and 152 

(74 boys, 78 girls) students in the experimental schools and 153 (80 boys, 73 girls) 

students in the control schools at the end of the academic year (Figure1).  The lower 

number of respondents was mainly due to absenteeism of students during the cold 

season. 

 

 

Figure 1.Number of respondents at baseline assessment and end line 
evaluation.   

 

74 82 74 80

87 73 78 73

T R E A T M E N T C O N T R O L T R E A T M E N T C O N T R O L

B A S E L I N E E N D - L I N E

Boys Girls
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Among the respondents at baseline, 76% had pre-primary experience and 24% had no 

primary experience in the experimental schools while 46% had pre-primary 

experience and 54% had no primary experience in the control schools.  For the end 

line, 80% had pre-primary experience and 20% had no primary experience in the 

experimental schools while 46% had pre-primary experience and 54% had no primary 

experience in the control schools (Figure 2).   

 

 

Figure 2.Percentage of respondents with ECD background at baseline 
assessment and end line evaluation

 

 
Figure 3.Language spoken at home. 

 

The majority of the respondents both from control schools (81.17%) and experimental 

schools (71.86%) spoke Nepali at home, and 14.94% from control schools and 

26.35% from experimental schools spoke their mother tongue (e.g. Hindi, Rai, 

Tamang, Magar, Maithali, Bhojpuri).  Interestingly, 1.30% of respondents from the 

76%

46%

80%

46%

24%

54%

20%

54%

T R E A T M E N T C O N T R O L T R E A T M E N T C O N T R O L

B A S E L I N E E N D - L I N E

Pre-primary No pre-primary

0%

20%

40%

60%

80%

100%

Control Treatment

1.30% 1.20%

81.17%
71.86%

14.94% 26.35%

2.60% 0.60%

English Nepali Mother Tongue No response/don't know
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control schools and 1.20% from the experimental schools stated they spoke English at 

home. 

 

 

2. EGRA Result 

The EGRA has six sections namely 1) letter sound knowledge; 2) familiar word 

reading; 3) invented word decoding; 4) oral passage reading; 5) reading 

comprehension; and 6)listening comprehension.  The last section of the test gathers 

background information about the respondent.    

The following figure shows the average score difference between pre and posttest.  

 

Figure 4.Average score difference between pre and posttest in six sections of 
EGRA. 

 

The figure clearly shows that experimental schools had higher average score 

differences compared with the control schools.  A likely reason for the much higher 

average score difference in Section 1 (Letter sound knowledge) between the 

experimental schools (20.31) and the control schools (0.44) is that the students at the 

experimental schools were taught the letter sounds in the Jolly Phonics programme 

whereas the control schools taught the letter names rather than letter sounds. This also 

holds true for Sections 2, 3 and 4 where students were asked to make the sound and 

pronounce the words correctly. Teachers also used “blending” as a technique to 

putting letter sounds together to enable students to form both invented words and 

familiar words. It can be assumed that the reason for not having such significant 

0.00

5.00

10.00

15.00

20.00

25.00

0.44

4.41

0.46

4.48

0.45 0.27

20.31

11.18

5.12

9.37

0.84 1.38

Comparison Treatment
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difference in sections 5 and 6 is potentially because the Jolly Phonics programme was 

not having a significant impact on comprehension. 

 

Figure 5.Average score difference between pre and posttest between genders. 

 

The figure above (Figure 5) illustrates that gender is not a factor in improving reading 

ability where boys and girls from the experimental schools had higher average score 

differences compared to control schools.  This shows that the Jolly Phonics method 

caters to improving learning for both girls and boys. 

An interesting finding is that girls (20.48, 11.67, 5.35, 10.06) in the experimental 

schools had a slightly higher average score difference than the boys (20.15, 10.72, 

4.88, 8.65) in Sections 1 to 4 and the same average score in Section 5 (0.84).  

However, the boys (1.53) did slightly better than the girls (1.25) in Section 6. This 

shows that synthetic phonics approach to teaching was 

effective in increasing the score of both boys and girls.   

Based on interview with the students, the girls from Triyuga 

School stated “We girls practiced the Jolly Phonics approach 

to learning at home, workplace, and in school.  But the boys 

do not do so: they read only at home and in school.  They too 

run away from school after tiffin hour and go either for 

fishing and any other play. Besides, we girls are regular in 

school but the boys do come sometimes in school.”  Teachers 

from the same school also noted that “Girls are regular in 

school.  One of the reasons is that school counts the 

attendance of the students while giving scholarship to them.  

Boys except Dalits do not get scholarship.  The Dalit students 

do not attend school regularly.  So the girls score more than 

the boys.  Among the boys Dalit children score low.” Furthermore, during interviews 
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Section 1. Letter Sound Knowledge Section 2. Familiar Word Reading

Section 3. Invented Word Reading Section 4. Oral passage reading

Section 5. Reading comprehension Section 6. Listening Comprehension

“We girls practice 

Jolly Phonics approach 

to learning at home, 

workplace, and in 

school.  But the boys do 

not do so; they read 

only at home and in 

school.” 
 

- Girls of Triyuga school 
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with parents, they noted that irregularity in school attendance results in less amount 

for scholarship for their daughters. But the Dalit parents were not concerned with this 

loss due to their attentions being focused on labour, with little time to prepare their 

boy children for school.   

 

 
Figure 6.Average score difference between pre and posttest for children with / 

without pre-primary schooling. 
 

Figure 6 shows that the average score difference of children with pre-primary and 

those with no pre-primary schooling in the experimental schools were both higher 

than the control schools in all sections of the EGRA test.  Again, this shows the Jolly 

Phonics programme improves learning capacity of children whether they attended 

pre-primary education or not. Interestingly, the average score difference for children 

in experimental schools who had no pre-primary schooling (27.74, 18.64, 8.43, 15.63, 

1.27, 1.80) were higher in all six sections than children who had pre-primary 

schooling (18.31, 9.13, 4.24, 7.62, 0.70, 1.33).One possible reason is that English in 

pre-primary is taught using the alphabetical approach which could have made the 

transition of pronouncing the letter sounds more difficult compared to children who 

were taught with letter sounds from the outset. 
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Figure 7.Average score difference between pre and posttest for children 
regarding the language they use at home. 

 

With regards to the language used at home, Figure 7 shows that children from the 

experimental schools who used English, Nepali or their mother tongue had higher 

average score differences between pre and posttests compared to the control schools 

over the six sections of the EGRA test.   

Efforts were also made to examine the 

case of different language groups as 

well.  This effort indicated that students 

whose home language was  Nepali had 

higher average score differences (21.46, 

11.09, 5.77, 8.98, 1.69) than students 

whose home language was mother 

tongue (16.25, 10.73, 2.85, 9.62, 0.81, 

0.50) in Sections 1 to 3 and 6.  This 

suggests that different language groups 

might require different approaches to 

teaching English as some languages have similar phonetics to English whereas others 

do not. One teacher noted “We have students from different language groups like 

“We have students from 

different language groups like 

Tamang, Maithili, Bhojpuri, 

Newar, and Brahman Kshatri.  

All the students of these groups 

do not have the same pace and 

style of learning.” 

 
- Teacher of Experimental School  
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Tamang, Maithili, Bhojpuri, Newar, and Brahman Kshatri.  All the students of these 

groups do not have the same pace and style of learning.  We have also Dalits who 

speak Nepali language.  But I don’t want to mention which group is weak and which 

one is not.  But I found difference in their learning.”  This might be one of the reasons 

why children who spoke their mother tongue had lower average score difference in 

listening comprehension, affecting the way they learn English.    

Aside from the home environment, the school environment also contributed to the 

listening comprehension: there were some control schools where students were 

encouraged to speak English in the classroom and in the wider school premise. 

 

3. Resources and Teachers’ Skills 

Aside from a home environment that encourages children to learn, another area that 

has impact on student learning is the physical environment of the classroom.  This 

pertains to the structure and resources that can play a role in determining a conducive 

environment for learning.   

During school visits in both control schools and experimental schools, it was observed 

that control schools had less educational materials displayed in the classroom while 

experimental schools had Jolly Phonics resources displayed to create an effective 

learning environment for the children.  One teacher from an experimental school 

stated that the she could not play the video provided in the Jolly Phonics teachers’ 

package because the school did not have a VCD player.  She therefore instead copied 

the video file to her mobile phone so she could play it the classroom.  This helped her 

to apply voice based teaching in class.  The availability of these resources helped in 

improving the learning skills of the students. 

Furthermore, teachers who showed enthusiasm in the classroom allowed students to 

be interested in classroom activities.  Effective teachers who speak in expressive ways 

(not a monotone style), use gestures with arms, and constantly move around the 

classroom allows students to be engaged in the classroom discussion.  One teacher 

noted “I was used to using the letter name approach to teaching English.  But the 

training of the Jolly Phonics approach to teaching made me change.  Now I apply 

voice based Jolly Phonics approach to teaching.  I know that it demands video show 

and audio cassettes for teaching.  But because of electricity load shading schedule, I 

cannot use video and audio cassettes while teaching.  And yet I apply Jolly Phonics 

approach to teaching verbally and also show some materials to my students.  Despite 

this limitation I am confident that Jolly Phonics approach to teaching made me easy 

to teach.  At the same time, it helped students learn English easily.”     

The table below shows that there were marked differences between the control and 

the experimental schools.  These differences also indicate that the changes in teaching 

were a result of the Jolly Phonics approach.   
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 Table 2.  Observed Difference between Control and Experimental School 

AREAS CONTROL SCHOOL EXPERIMENTAL 
SCHOOL 

Availability of 
educational 
materials 

Class was bare.  Students and 
teachers were not using teaching 
materials daily 

Class was full of teaching 
materials.  Some of them 
were provided by VSO and 
some developed by 
school/teacher itself 

Role of 
SMC/PTA/parents  

Sometimes SMC/PTA members 
and parents visit school. The 
reason they said  is that they have 
to be engaged in their work 

SMC/PTA members and 
parents visit school 
frequently despite their 
work 

Teacher's 
competence to 
teach in English  

Medium of instruction was Nepali.  
Only very general terms were said 
in English e.g., say, come, sit down.  
The pronunciation was not correct. 

Teacher's pronunciation 
was phonetically correct.  
Medium of instruction was 
English. 

 

Pedagogy also counts for increased and decreased performance of the students. It also 

gives an indication that if you want to make students (a) speak English, emphasize 

more on the synthetic phonics approach to teaching (b) write English, use alphabetical 

approach to teaching (c) comprehend the written paragraph, use Language Education 

Approach (d) help learn the connections of the languages, use language co-existence 

approach to teaching (e) engage them in discussion, use key word approach to 

teaching (f) help them in understand the form of the language, use structural approach 

to teaching.   This finding also indicates that teachers need to be prepared in different 

ways or the Jolly Phonics programme needs to be revised to address the learning 

needs of different language groups of students.   

 

4. Sustainability of the Jolly Phonics approach to teaching 

This one year long pilot project showed hope that the Jolly Phonics approach to 

teaching can be utilised as a tool to help students learn English in an easy way.  

Simultaneously though the pilot raised the question of sustainability.  

First, teachers, head teachers and DEO staff were provided training which was 

followed by a refresher course 6 months after.  VSO conducted quarterly monitoring 

but there was no regular follow-up to monitor the teachers’ progress in the use of the 

Jolly Phonics approach.   

Secondly, Universal Learning Solution (ULS) provided educational materials to the 

schools, materials that are not provided by the government.  Discussion with the DEO 

officials and the MOE authorities indicated they would not be able to provide these 

required educational materials in the future and noted that it would be the 

responsibility of the school.  It was observed that school authorities did not show 

willingness to buy these materials but were open to receive the donation. 
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Thirdly, the National Center for Educational Development (NCED), the authorized 

teacher training institutes of the government and other I/NGOs including Nepal 

English Language Teachers Association (NELTA), have not accepted Jolly Phonics 

as a component of teacher training.  

Fourthly, teachers are trained by different agencies in Nepal.  Each agency feels that 

its own training is worth applying.  But there has not been any effort in blending these 

trainings and contextualizing them to address the need of the individual school.  In 

this sense, teachers might not retain the Jolly Phonics approach as VSO has 

envisioned it.   

Lastly, teachers teaching in other grades and sections of the same school were not 

found to be utilizing the Jolly Phonics approach to teaching.  This standalone culture 

of the teachers also raises questions as to the sustenance of this project.   

IV. CONCLUSION 

By comparing the result of the control and experimental schools, the evaluation 

concludes that the Synthetic Phonics approach to teaching can be one of the effective 

ways to teach English. Gender, pre-primary education and the use of Nepali or mother 

tongue were not factors that affected the learning of the students.  However, the 

pedagogical difference in the teaching of pre-primary schooling might affect the way 

children learn since it uses the alphabetical method while Jolly Phonics uses synthetic 

phonics to teach English. 

The availability of teaching materials, training of teachers in the use of the Jolly 

Phonics programme, resourcefulness of teachers to utilize the resource materials 

coupled with their enthusiasm made for the effective learning of the children. 

The sustainability of the use of the programme relies on: continuous training and 

monitoring of teachers in the use of the Jolly Phonics approach; availability and 

budget to purchase the teaching materials; and institutionalization of the approach into 

teacher trainings and within the school system.  

 

 

V. RECOMMENDATIONS 

In order to expand this learning and sustain the project it is recommended that 

VSO and ULS look at the following:   

1. To expand the positive effect of the Jolly Phonics approach to teaching we 

recommend to continue this project (a) in all classes of the experimental schools; 

(b) with all teachers of the same school regardless of the subjects that they teach; 
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(c) with all the control schools which did not benefit from the project; (d) in all 

schools of Makawanpur district where this project was piloted in Nepal; (e)  and 

with all schools of Nepal through NCED which reaches all teachers through its 

teacher professional development (TPD) program and I/NGO including NELTA 

that train teachers.   

2. Realizing that some of the teachers were finding alternative ways to use the Jolly 

Phonics programme during the load shedding hours while others were found to 

cite load shedding as the reason they were unable to utilize the programme, 

blaming the support system of the school administration.  In order to address the 

situation we recommend to (a) prepare alternative approaches in using the Jolly 

Phonics programme to teaching English with or without electricity supply or 

without the help of school administration.   

3. Understanding that schools only have Jolly Phonics books for grade 1 and 2, 

subsequently there is nothing to do with this approach for teaching in other grades.  

In this situation we recommend books and other forms of reading/learning 

materials for the teaching of English using the same approach in the higher grades 

should be implemented. 

4. The materials provided by ULS in this pilot for the application of the synthetic 

phonics approach to teaching are expensive to maintain   and/or replace by 

individual schools.   Subsequently we recommend developing affordable materials 

and/or preparing materials at the local level by revisiting the textbooks of each 

grade. 

5. It is important to evaluate the previous training of teachers involved with the 

programme. Often teachers have come from various training colleges who utilize 

different types of training. Subsequently the Jolly Phonics trainings needs to be 

sensitive to these differences to ensure teachers can use this method effectively, in 

spite of their prior teaching experience. Reflecting the figures and researchers' 

field diaries we know that there were students of different language groups 

learning through the Jolly Phonics programme together.  Yet the teachers were not 

noticing if or how the students' mother tongue was affecting their English 

learning.  We recommend preparing teachers to recognise the effect of each 

language on learners and adapt accordingly to improve these students progress in 

English language learning.   

6. The Private and Boarding Schools' Organisation, Nepal (PABSON) and National 

Private & Boarding Schools' Association (National PABSON) are the 

organizations of private (institutional) schools of Nepal.  So is the case with 

Teachers' Unions of the government (community) school.  Very recently these 

teachers' unions have been federated under Shikshak Mahasangh Nepal.  So we 

recommend using both the private and the public teachers' forums to promote 

revised form of Jolly Phonics approach to teaching English in Nepal.  
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Appendix 1: Content of Jolly Phonics Starter Kit Extended: 

 The Phonics Handbook 

 Jolly Phonics DVD 

 Jolly Phonics Wall Frieze 

 Jolly Phonics Letter Sound Strips 

 Finger Phonics Big Books 1-7 

 Jolly Phonics Word Book 

 Jolly Phonics Cards 

 Jolly Phonics Alternative Spelling and Alphabet Posters 

 Jolly Phonics Tricky Word Wall Flowers 

 Jolly Songs 

 Jolly Readers Level 1 – Complete Set of 18 different storybooks 

 Jolly Readers Level 2 – Complete Set of 18 different storybooks 

 
 
Jolly Phonics Extra kit: 

 TalkingPEN 

 Letter Sounds Book 

 Jolly Phonics Extra Flash Cards 

 Jolly Phonics Extra Pupil Books 1, 2, & 3 

 Jolly Phonics Extra Teacher’s Book 

 Jolly Phonics Extra Readers, Red Level (18 different titles) 

 Jolly Phonics Extra Readers, Yellow Level (18 different titles) 

 Jolly Phonics Extra Readers, Green Level (18 different titles) 

 
In addition to the Jolly Phonics Starter Kit Extended, each school was provided with: 

 40 copies  Jolly Phonics Pupil Book 1, black-and-white 

 40 copies  Jolly Phonics Pupil Book 2, black-and-white 

 4 copies  Jolly Phonics Teacher’s Book, black-and-white 
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Appendix 2: Early Grade Reading Assessment Tool 

 

Nepal Early Grade Reading Assessment Student 
Response Form Administrator Instructions and Protocol, 2014 

ENGLISH 

General Instructions:  
It is important to establish a playful and relaxed rapport with the children to be assessed, via some simple initial 
conversation among topics of interest to the child. The child should perceive the following assessment almost as a 
game to be enjoyed rather than a severe situation. It is important to read ONLY the sections in boxes aloud slowly 
and clearly. After you have finished, thank the child for their time and effort and give him/her a pencil. 

 
Verbal Consent 

Check box if verbal consent is obtained:               YES 
(If verbal consent is not obtained, thank the child and move on to the next child, using this same form) 

 

 

 
 
 

A. Date of Assessment : 
(dd/mm/yyyy) 

___/___/2014  J. 
Student’sGender : 

M  = Male           F = Female 

B. Assessor’sName :    K. Primary Grade: 
(check  answer)  Grade 1      Grade 2 

 Grade 3      Grade 4;  

 Grade 5Grade 6   

 Out-of-school 

C.  Student’s Name:   

D. Unique Student 
No.: 

  

E. School Name :  

F. District:   L.  Teacher’s 
Name: 

M.Time Started: 

 
____ : _____  AM  / PM G. VDC:   

H. Ward No.     

I. Date of 
Birth :(dd/mm/yyyy) 

_____/_____/_____ 
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Section 1. Letter Sound Knowledge 
Show the child the sheet of letters in the student stimuli booklet. Say:  
 

Here is a page full of letters of the English alphabet.  Please tell me the SOUNDS of as many letters 
as you can; not the NAMES of the letters, but the SOUNDS.   For example, the sound of this letter [point 
to A] is “AH” as in “APPLE”.   

Let’s practice:  Tell me the sound of this letter [point to V]: 

If the child responds correctly say: Good, the sound of this letter is “VVVV.” 

If the child does not respond correctly, say: The sound of this letter is “VVVV.”  

Now try another one: Tell me the sound of this letter [point to L]: 

If the child responds correctly say: Good, the sound of this letter is “LLL.” 

If the child does not respond correctly, say: The sound of this letter is “LLL.”  

Do you understand what you are to do?  

When I say “Begin,” please sound out the letters as quickly and carefully as you can. Tell me the 
sound of the letters, starting here and continuing this way.  [Point to the first letter on the row after the 
example and draw your finger across the first line].If you come to a letter sound you do not know, I will 
tell it to you. If not, I will keep quiet and listen to you. Ready? Begin. 

 

Start the timer when the child reads the first letter. Follow along with your pencil and clearly mark 
any incorrect letters. Count self-corrections as correct. If you’ve already marked the self-corrected 
letter as incorrect, change it to correct. Stay quiet, except when providing answers as follows: if 

the child hesitates for 3 seconds, provide the sound of the letter, point to the next letter and say “Please go 
on.” Mark the letter you provide to the child as incorrect. If the student gives you the letter name, rather 
than the sound, provide the letter sound and say: [“Please tell me the SOUND of the letter”]. This prompt 
may be given only once during the exercise. 

 

AFTER 60 SECONDS, SAY, “stop” and mark the final letter read with a bracket ( ] ). 
Early Stop Rule: If you have marked as incorrect all of the answers on the first line with no self-corrections, 
say “Thank you!” and go on to the next exercise. 

 

Example:  V    v   L 

1  2  3  4  5  6  7  8  9  10   

s  m  j  u  d  a  i b  h  t  (10)  

m  t  a  i ee f  p  r  s  g  (20)  

n  or  ai f  c  r  k  y  o  sh (30)  

e  w  s  th h  t  k  p  oo r  (40)  

m  t  e  a  d  ng  p   z  x  g  (50)  

ie c  u  p  r  l  o  er i n  (60)  

f  b  a  y  n  ai j  s  oa sh (70)  

l  ie ee i n  or  z  u  e  w  (80)  

ng  d  r  c  oo g  k  b  x  o  (90)  

ch ar h  oa e  l  qu ou oi  ue (100)  

Total number of letters: _____ 
No. of mistakes: __________ 
No. of correct: ___________ 
 

 Time remaining on stopwatch at completion 
(number of SECONDS): 
Check this box if the exercise was discontinued 
because the child had no correct answers in the 
first line: 

 

Good effort! Let’s go on to 
next section. 
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Section 2. Familiar Word Reading 
Show the child the sheet of invented words in the student stimuli booklet. Say, 
 

Here are some words. Please read as many words as you can (do not spell the words, 
but read them). For example, this word is: “cat”. 

Let’s practice: please read this word [point to the word “sick”]: 
If the child responds correctly say: Good, this word is “sick.” 
If the child does not respond correctly, say: This word is “sick.” 

Now try another one: please read this word [point to the word “made”]: 
If the child responds correctly say: Good, this word is “made.” 
If the child does not respond correctly, say: This word is “made.” 

When I say “begin,” read the words as quickly and carefully as you can. Read the 
words across the page, starting at the first row below the line. I will keep quiet and listen 
to you, unless you need help. Do you understand what you are to do? Ready? Begin. 

 
Start the timer when the child reads the first word. Follow along with your pencil and clearly 

mark any incorrect words with a slash (/). Count self-corrections as correct. If you’ve already 
marked the self-corrected word as incorrect, circle the word and go on. Stay quiet, except when 

providing answers as follows: if the child hesitates for 3 seconds, provide the word, point to the next word 
and say “Please go on.” Mark the word you provide to the child as incorrect.  

 
AFTER 60 SECONDS, THE KINDLE WILL TURN RED.  SAY “Stop” and Mark the final word read with a 

bracket (]). 
Early Stop Rule: If you have marked as incorrect all of the answers on the first line, say “Thank you!”, 

discontinue this exercise, check the box at the bottom, and go on to the next exercise. 
 

1 2 3 4 5  

am bed cat dog ant (5) 

hen is it man on (10) 

pot pen sat for in (15) 

did go an fish big (20) 

ten his the her tree (25) 

ram book car my goat (30) 

farm me I bag he (35) 

and this of she six (40) 

to ball good has boy (45) 

girl was are day five (50) 

Total number of words: _____ 
No. of mistakes: __________ 
No. of correct: ___________ 

Time remaining on stopwatch at completion (number of 
SECONDS): 
Check this box if the exercise was discontinued because 
the child had no correct answers in the first line: 

 
 
 
 

Good effort! Let’s go on to 
next section. 
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Section 3. Invented Word Reading 
Show the child the sheet of invented words in the student stimuli booklet. Say, 
 

Here are some made-up words. I would like you to read as many as you can. Do not 
spell the words, but read them. For example, this made-up word is: “ut”. 

Let’s practice: please read this word [point to the next word: dif ]. 
[If the student says “dif”, say]: “Very good: “dif” 
[If the student does not say “dif” correctly say]: This made-up word is “dif.” 

Now try another one: please read this word [point to the next word: mab ]. 
[If the student says “mab”, say]: “Very good: “mab” 
[If the student does not say “mab” correctly say]: This made-up word is 

“mab.” 
When I say “begin,” read the words as quickly and carefully as you can. Read the 

words across the page, starting at the first row below the line. I will keep quiet and listen 
to you, unless you need help. Do you understand what you are to do? Ready? Begin.  

 
Start the timer when the child reads the first word. Follow along with your pencil and clearly 

mark any incorrect words with a slash (/). Count self-corrections as correct. If you’ve already 
marked the self-corrected word as incorrect, circle the word and go on. Stay quiet,except when 

providing answers as follows: if the child hesitates for 3 seconds, provide the word, point to the next word 
and say “Please go on.” Mark the word you provide to the child as incorrect.  

 

AFTER 60 SECONDS, THE KINDLE WILL TURN RED.  SAY “Stop” and Mark the final word read with a 
bracket (]). 

Early Stop Rule:  If you have marked as incorrect all of the answers on the first line, say “Thank you!”, 
discontinue this exercise , check the box at the bottom, and go on to the next exercise. 

1 2 3 4 5  

fut lus dit leb gax (5)  

huz jod kib mib tob (10)  

nom  rop hig reg san  (15)  

tup ral wix nep  nad (20)  

lut yod sim  tat  sig  (25)  

et  zon nup sen kad (30)  

taw  rew paf sal zib (35)  

ved dag  vom riz gof (40)  

maz fol ver et  teb (45)  

tib lef yag fim bif (50)  

Total number of words: _____ 

No. of mistakes: __________ 

No. of correct: ___________ 

Time remaining on stopwatch at completion 
(number of SECONDS): 

Check this box if the exercise was discontinued because the 
child had no correct answers in the first line: 

 
 

Good effort! Let’s go on to 
next section. 
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Section 4. Oral passage reading  
Show the child the story in the student stimuli booklet. Say, 

 

Here is a short story. I want you to read it 
aloud, quickly but carefully. When you have 
finished, I will ask you some questions about what 
you have read. Do you understand what you are to 
do? When I say “begin,” read the story as best as 
you can.  I will keep quiet & listen to you, unless you 
need help. Ready? Begin. 

 
Start the timer when the child reads the first word. 

Follow along and mark any incorrect words with a 
slash. Count self-corrections as correct. If you’ve 

already marked the self-corrected word as incorrect, circle 
the word and go on. Stay quiet, except when providing 
answers as follows: if the child hesitates for 3 seconds, 
provide the word, point to the next word and say “Please 
go on.” Mark the word you provide to the child as incorrect.  

 
AFTER 60 SECONDS, THE KINDLE WILL TURN RED. SAY 
“Stop” and mark the final word read with a bracket ( ] ). 

 
Early stop rule: If you have slashed/marked as incorrect all of 
the answers on the first line, say “Thank you!” discontinue 
this exercise, check the box at the bottom, and go on to the 
next exercise. 

Section 5. Reading comprehension 
When 60 seconds are up or if the child finishes 
reading the passage in less than 60 seconds, 
REMOVE the passage from in front of the child, 
and ask the first question below.  

 
Give the child at most 15 seconds to answer the 
question, mark the child’s response, and move 
to the next question.  

 
Read the questions for each line up to the 
bracket showing where the child stopped 
reading. 

 

 
 
 

 

Story 1:   QUESTIONS CORRECT 
RESPONSE 

INCORRECT 
RESPONSE 

NO 
RESPONSE 

Sam is a dog. He runs to 
the farm.  

9 What is Sam? 
[A dog] 

   

Sam gets stuck in the mud 
at the farm. 

 

18 

 

What happens to Sam at the 
farm? 
[He gets stuck in the mud] 

   

A boy helps him out of the 
mud. 

27 How does he get out of the 
mud? 
[A boy helps him out] 

   

Do you think that Sam was 
happy? 
[No because he was stuck in 
the mud/ Yes because he was 
helped out of the mud] 

   

Total number of words: _____ 

No. of mistakes: __________ 

No. of correct: ___________ 

Time remaining on stopwatch at completion (number of SECONDS): 

Check this box if the exercise was discontinued because the child had no 
correct answers in the first line. 

 

 
 

Now I am going to ask you a few 
questions about the story you just 
read.  

 
Try to answer the questions as 

well as you can.  
 

Good effort! Let’s go on. Good effort! Let’s go on to 
next section. 
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Section 6. Listening Comprehension 

 
This is NOT a timed exercise and THERE IS NO STUDENT SHEET. Read the following passage aloud to the 
child ONLY ONE TIME, slowly (about 1 word per second). Say, 

 

I am going to read you a short story aloud ONCE and then ask you some questions. Please 
listen carefully and answer the questions as best as you can. Do you understand what you are 
to do?  

 

The hen went to the market. Then the dog went to the market. The goat was too fat to walk to the 
market. The dog came back to the farm and then the hen came back.  

What is a hen?  [bird; animal]  Correct 
response 

Incorrect 
response 

Don’t 
know  

No 
response 

What is a market?  [where people 
sell /buy 
things]  

Correct 
response 

Incorrect 
response 

Don’t 
know  

No 
response 

Who went to the market 
first?  

[hen]  Correct 
response 

Incorrect 
response 

Don’t 
know  

No 
response 

Who did not go to the 
market?  

[goat]  Correct 
response 

Incorrect 
response 

Don’t 
know  

No 
response 

Who came back from the 
market first?  

[dog]  Correct 
response 

Incorrect 
response 

Don’t 
know  

No 
response 

 

 
 
 
 
  

Good effort! Let’s go on to 
next section. 
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Section 7. Pupil context interview 

Ask each question verbally to the child, as in an interview. Do not read the response options aloud. Wait for 
the child to respond, then write this response in the space provided, or circle the code of the option that 
corresponds to the child’s response. If there is no special instruction to the contrary, only one response is 
permitted. 

 

1a What language are all/most 
of your lessons in at school? 

English  ...............................................................  
Nepali………………………………………....................... 
Mother Tongue.……………..………………................. 
(If mother tongue, specify):________________ 
Do not know  
No response……..………………............................... 

1 
2 
3 
 
9 
8 

1b What language(s) do you 
speak at home?   

English  ...............................................................  
Nepali………………………………………........................ 
Mother Tongue.……………..………………................. 
(If mother tongue, specify):________________ 
Do not know .……………..………………..................... 
No response……..………………............................... 

1 
2 
3 
 
9 
8 

1c If English is spoken at home, 
how often is English used? 

All of the time……………………………………………...... 
Most of the time………………………………………….... 
Some of the time…………………………………………... 
Rarely………………………………………………………….... 

1 
2 
3 
4 

2 At your house do you have… No Yes Don’t know No 
response 

2a A radio? 0 1 9 8 

2b A telephone or mobile 
phone? 

0 1 9 8 

2c Electricity? 0 1 9 8 

2d A television? 0 1 9 8 

2e A refrigerator? 0 1 9 8 

2f A toilet at your home? 0 1 9 8 

2g A bicycle? 0 1 9 8 

2h A motorcycle? 0 1 9 8 

2i A car, truck, tractor, or engine 
boat ? 

0 1 9 8 
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3 Did you go to a nursery or 
pre-schoolbefore Primary 1? 

No ....................................................................... 

Yes ...................................................................... 

Do not know ......................................................... 

No response ........................................................ 

0 

1 

9 
8 

4 Have you been to primary 
school before this year?  

No ....................................................................... 

Yes ...................................................................... 

Do not know ......................................................... 
No response ........................................................ 

0 

1 

9 
8 

5 Can your mother read and 

write? 

No ....................................................................... 

Yes ...................................................................... 

Do not know ......................................................... 
No response ........................................................ 

0 

1 

9 
8 

6 Can your father read and 

write? 

No ....................................................................... 

Yes ...................................................................... 

Do not know ......................................................... 
No response ......................................................... 

0 

1 

9 
8 
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Appendix 3: Tools to generate qualitative information 

Approaches: Observation; group discussion; interview; and reflective writing 

Informants: Students, parents, teachers, head teachers, resource persons, PTA, DEO 

Information to be generated from the field by theme 

1 Level of teachers' skill, capacity, 

and teaching English in grade 1 
 teachers teaching in grade 1 

 head teachers 

 parents  

 students 

2 reading culture of the students at 

home, school, and their work 

place 

 students and parents at home 

 teachers and play mates at work place 

 

3 project implementers' effort 

especially that of the parents, 

teachers, school administration, 

and resource person 

 parents' efforts at home 

 teachers' effort at school and students' home 

 school administrators' efforts at school 

 resource persons' efforts at school  

 DEO's effort at district  

4 possibilities to roll out the 

findings of the project in other 

public schools 

 researchers' reflective diary  

 DEO,RP, Head teachers and Teachers' 

reflections 

 

Information to be generated from the field by informants 

(through group discussion and interview) 

Informants Information to be generated 

from grade 1 

students 
 teachers' capacity to use Jolly phonics approach to teaching; 

reading environment and culture at home, school, and workplace; 

parents, teachers, SMC/PTA and Head teachers' support to learn 

English 

from grade 1 

teachers 
 training and other exposures that the grade 1 teachers received to 

teach English 

 his/her capacity to teach; reading environment and culture at 

home, school, and workplace; parents, teachers, SMC/PTA, Head 

teachers', RP and DEO's  support to help him/her learn  and teach 

English for grade 1 students 

from parents  grade 1 students' capacity to read English, home environment that 

they offered to their children; grade 1 teachers' capacity to teach 

English 

from SMC/PTA 

members 
 environment they created to help learn English to the grade 1 

students at home; grade 1 teachers' capacity to teach English 

from teachers of 

other grades and 

head teachers 

 training and other exposures that the teachers and head teachers 

received to render their support to learn English to the grade 1 

students  

 environment they created to help learn English to the grade 1 

students at home and in school; grade 1 teachers' capacity to teach 

English 
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Information to be generated from classroom observation 

(a) at school  

 displayed Jolly phonics provided materials in grade 1 

 available educational materials at school for teaching students of grade 1 

 available facilities at school for learning language in school like language lab 

 use of Jolly phonics approach to teaching grade 1 teachers 

 use of Jolly phonics approach by grade 1 students in learning English language 

 support from classmates, teachers, students of higher grades, and any other ways 

 

(b) at home and in workplace 

 availability of the reading room 

 availability of the Jolly phonics provided educational materials  

 availability of language learning facilities for the students of grade 1 by any of the 

stakeholders of education (parents, teachers, classmates, siblings, students of higher 

grades etc) 

 support providers to teach English at home and workplace  

 

Information to be generated from researchers' reflective diary 

 response of different stakeholders of education (teachers, head teachers, RP and 

DEO) about the training and exposures given to them by the Jolly Project 

 nature of support that the grade 1 teachers and some others received from the project 

to teach English to the students of grade 1 

 storing system and use of Jolly phonics materials by the grade 1 teachers at home and 

in school 

 nature of support from schoolteachers and head teachers to teach English to the 

students of grade 1 at school and at home  

 nature of support from RP and DEO to teach English to the students of grade 1 

 Efforts of grade 1 students to learn English at home, school, and workplace 

 overall impression of this project (strengths, weakness, opportunities, and threat) 

 possibilities of expanding this project in other schools 

 any other problems 

 any other recommendations  
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Appendix 4: Overall statistical information:  Independent t-test analysis of the 
difference in performance between Jolly Phonics group and the Control group 
in the pretest 

Variables Group N M

ean 

S

D 

t 

Letter Name Knowledge Jolly 

Phonics 

Control 

11

2 

10

5 

13.

17 

15.

29 

16

.52 

15

.61 

-

.969 

Letter Sound Knowledge Jolly 

Phonics 

Control 

11

2 

10

5 

2.9

7 

3.5

6 

5.

62 

6.

66 

-

.706 

Familiar word Reading Jolly 

Phonics 

Control 

11

2 

10

5 

1.9

3 

2.6

2 

4.

07 

6.

46 

-

.949 

Invented Word Decoding  Jolly 

Phonics 

Control 

11

2 

10

5 

0.1

8 

0.0

8 

0.

87 

0.

53 

1.

057 

Initial Sound  Identification Jolly 

Phonics 

Control 

11

2 

10

5 

1.1

3 

1.1

1 

2.

17 

2.

37 

.0

35 

Oral Passage Reading Jolly 

Phonics 

Control 

11

2 

10

5 

0.7

5 

0.4

6 

2.

88 

1.

26 

.9

61 

Reading Comprehension Jolly 

Phonics 

Control 

11

2 

10

5 

0.0

7 

0.0

7 

0.

29 

0.

28 

.1

21 

Listening Comprehension Jolly 

Phonics 

Control 

11

2 

10

5 

2.2

8 

2.1

5 

1.

47 

1.

47 

.6

25 

Dictation Jolly 

Phonics 

Control 

11

2 

10

5 

1.3

1 

1.3

6 

3.

05 

3.

02 

-

.296 

P > .05, df = 261, critical t = 1.96 

 The table below indicates that there was no significant difference between the 

Jolly Phonics group and the Control group in performance in the EGRA test using the 

pretest.  Each calculated t-value was less than the critical t-value of 1.96 at .05 level of 

significance with 215 degrees of freedom. 

 

 

  



 
 

29 
 

Appendix 5: Overall statistical information:  Independent t-test analysis of the 
difference in performance between Jolly Phonics group and the Control group 
in the posttest 

Variables Group N M

ean 

S

D 

t 

Letter Name Knowledge Jolly 

Phonics 

Control 

11

2 

10

5 

21.

13 

18.

94 

21

.73 

21

.06 

0.7

50 

Letter Sound Knowledge Jolly 

Phonics 

Control 

11

2 

10

5 

16.

85 

2.8

0 

17

.32 

4.

91 

8.0

14* 

Familiar word Reading Jolly 

Phonics 

Control 

11

2 

10

5 

7.2

9 

4.4

2 

9.

04 

7.

74 

2.5

02* 

 

Invented Word Decoding  Jolly 

Phonics 

Control 

11

2 

10

5 

2.2

9 

0.5

0 

5.

25 

3.

51 

2.9

48* 

Initial Sound  Identification Jolly 

Phonics 

Control 

11

2 

10

5 

5.6

7 

1.3

5 

3.

87 

2.

78 

9.3

87* 

Oral Passage Reading Jolly 

Phonics 

Control 

11

2 

10

5 

4.3

4 

0.8

5 

7.

99 

3.

80 

4.0

66* 

Reading Comprehension Jolly 

Phonics 

Control 

11

2 

10

5 

0.5

8 

0.1

2 

1.

14 

0.

58 

3.6

87* 

Listening Comprehension Jolly 

Phonics 

Control 

11

2 

10

5 

3.1

5 

2.5

0 

1.

44 

1.

49 

3.2

54* 

Dictation Jolly 

Phonics 

Control 

11

2 

10

5 

6.1

3 

3.8

2 

6.

25 

4.

89 

3.0

26* 

P > .05, df = 261, critical t = 1.96 
 


